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Abstract: WTC can be conceptualized as the readiness and intention of a language learner to enter a
communicative situation. Although previous studies have acknowledged learners’ willingness to communicate
(henceforth, WTC) in English in diverse educational settings, very few studies have examined the issue in the
Kurdish setting. This study will investigate the level of Kurdish undergraduate students’ communication
willingness in English and explore the ranking order of the components of the WTC construct. It further aims
to identify the communication context in which and the category of interlocutor with whom Kurdish students
are more likely to communicate. It also shows the impact of gender and study year on WTC and the correlation
between WTC in Kurdish and English. Utilizing a quantitative design, data were collected from a total of 151
undergraduate students through a structured questionnaire applied online. The data were analysed using
descriptive statistics and inferential tests, including the Independent Samples T-test, one-way ANOVA, and
Pearson Correlation Coefficient tests. The data revealed that most Kurdish students experienced a moderate
amount of WTC in English. Additionally, the gender and study year variables did not significantly influence
WTC in English. The study concluded with the implication that teachers should prioritize the provision of
supportive, low-anxiety learning environments and prepare interactive, small-group activities to raise
students' moderate WTC in English, particularly by retaining stronger listening skills and addressing weaker
reading skills. Thus, the present study contributed to and confirmed the literature by conceptualising the
WTC construct beyond spoken interaction, including not only speaking, but also the other language skills.

Keywords: Gender; Tertiary Students; Year of Study; Willingness to Communicate.

1. Introduction

English is utilized for communication by approximately 1.5 billion people globally (Crystal, 2012;
Jenkins, 2009; Qadir et al., 2023). English is now so pivotal that the aim of teaching and studying the
language has shifted from helping students overcome linguistic structure to assisting them to become
generally competent in speaking the language orally (Asmali et al., 2015; Yashima, 2002). Textbooks,
classroom activities, and even methods of teaching English are expected to provoke communication.
English will cease to be regarded as a knowledge-based subject, which has long been in Iragi Kurdistan
(Yashima, 2002).
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Learners generally attempt to learn English for communication purposes. Although students try to learn
English, the ability to communicate varies from individual to individual and even from one moment to
another within the same individual. Modern communicative methods motivate language learners to
connect in pair or group activities with other learners to utilize language in meaningful situations
(Hamasaid et al., 2021). An important role of teaching English in the classroom now is to develop EFL
learners’ communication skills.

WTC has recently become one of the most common matters in L2 learning, and much research has been
particularly devoted to it (Cao, 2014; Li & Li, 2022; Li et al., 2022; Hamasaid et al., 2021; Saidi, 2018;
Silva, 2019; Wang et al., 2022). The concept means that the student is mentally interested and ready to
communicate (Maclntyre, 2007; Maclintyre et al., 2002). Thus, this study’s major concern is tackling the
willingness of students to communicate in English. For Kurdish students, English is highly desirable to
learn, but the WTC is an issue that has not been specifically addressed. The issue in this study is that WTC
seems low in some Kurdish students based on their psychological readiness to use the language, as
observed. Some factors might cause this, such as a lack of confidence, classroom environment, L2 learner
emotions, and so on (Macintyre & Wang, 2021; Obaid et al., 2022; Osterman, 2014), which makes students
have anxiety about communicating with their teacher in the classroom, classmates, and others.

This research will explore Kurdish students’ WTC, that is, to know how ready Kurdish undergraduate
learners are to communicate in English. It is an attempt to offer insights into this arena, revealing, for the
first time, Kurdish students’ WTC in English in the Kurdish context, which is an under-investigated
context. It further investigates the ranking order of the components of WTC. More specifically, learners’
preparedness to listen, read, write, and speak in the English language is measured. Some students might
be more willing to write, others might be more willing to read, and so forth. It further clarifies whether
gender and year of study impact students’ readiness to communicate in English. The study uses a
quantitative method for investigating students” WTC on all four language components to determine which
component(s) play a more important role in communication. It can benefit other researchers in the future
and can be the first of its kind to tackle the subject in question, through the provision of empirical data and
analysis. To be more precise, the following questions are investigated in the current study:

1. What is the perceived level of willingness to communicate in English among Kurdish tertiary students?

2. Which component of the willingness-to-communicate construct receives the highest score, and which
receives the lowest, on the scale?

3. To what extent does students’ willingness to communicate in English vary across different situations
and with different types of interlocutors?

4. Can gender and year of study impact students’ communication willingness in English?

5. What relationship exists between willingness to communicate in the native language and the target
language?
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2. Review of the Literature
2.1 Communication Willingness

The WTC construct was first devised for L1 communication (McCroskey & Richmond, 1987).
Subsequently, Maclintyre and Charos (1996) used it for L2 communication. WTC is a variable that
postulates that learners who are motivated to communicate in an L2 will have more chances to acquire it
since they carefully look for opportunities to do so. Therefore, anytime a communication opportunity
presents itself, the students who have a higher propensity to speak carry out the communicative act. Based
on Maclntyre and colleagues, the objective of the learning process ought to be to foster learners” WTC
(Maclintyre et al., 1998).

Many specialists in L2 acquisition have studied and discussed the term WTC, and as a result, numerous
definitions and interpretations have been put forward. Generally, two types of definitions have been
distinguished, namely definitions considering WTC a trait and definitions considering WTC a state. WTC
has been described as a trait-like variable as a student’s inclination to inaugurate communication when
provided with the chance to do so (McCroskey & Richmond, 1987). It has also been described as a
situational variable by Kang (2005, p. 291) as a person’s deliberate or optional tendency toward actively
engrossing in the communication act in a particular situation, which can change according to the
conversational context, the receiver, and the topic.

According to research by Peng (2012), students view interaction with teachers as a key point to enhancing
the perception of communication skills, particularly teachers' support through behaviour (such as making
jokes), which positively impacts students' WTC. Khajavy and Ghonsooly (2017) investigated how
emotions and the learning environment functioned in EFL classes and discovered that a supportive
learning atmosphere promotes WTC and decreases anxiety.

2.2 The Pyramid Model of WTC

Maclntyre et al. (1998) have created a heuristic model that captures a variety of psychosocial factors that
all have an impact on whether or not communication is made. This model comprises 12 factors in a tiered
pyramid, presented in Figure 1. The model's theoretical recognition stems from an overview of the
communicative, linguistic, and psycho-social factors that may be attributed to an individual's
communication willingness. The model is grounded in the reasoned action theory. Accordingly, an
individual’s intention to engage in a particular behaviour and simultaneous effort to exert control over
those actions constitute the most instant cause of the behaviour. People typically think about the effects of
their behaviour before choosing whether or not to engage in it (Hale et al., 2002). Figure 1 demonstrates
the six tiers of the pyramid theory.
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Figure 1: WTC Framework Proposed by Macintyre et al. (1998)

As the figure shows, the first three layers located at the baseline show enduring, distal, and applicable
impacts on L2 communication. However, the three tiers located at the top represent transient, instant, and
situation-specific impacts on WTC (Macintyre & Wang, 2021). More specifically, the first layer,
communication behaviour, incorporates reading L2 newspapers, talking in class, and watching L2
television. The second layer, including the WTC, is defined as someone’s preparedness to be engrossed in
communication with a certain individual at a certain time, utilizing an L2. The third layer, which is called
the situated antecedents of communication, suggests two instant antecedents of WTC, namely
communicative confidence and the inclination to associate with a particular individual. The fourth layer is
named motivational proclivities or propensities. The choice to communicate is a motivational activity that
is influenced by situational and enduring variables. The motivational tendency to engage in speech is often
a consistent trait that can apply across various situations. The fifth layer includes affective-cognitive
variables. These factors are not linked to a specific communication instance, such as intergroup attitudes
and communicative competence. The sixth layer is known as the societal and individual context. The social
context pertains to the intergroup atmosphere in which communicants develop, while the individual
context pertains to enduring personality traits that are significant for communication.

2.3 Variation of WTC According to Gender and Study Year

Previous studies have shown that gender affects learners' communication behaviour (Arshad et al., 2015;
Livingston, 2007; Maclntyre et al., 2002; Maftoon & Sarem, 2015). Arshad et al. (2015) investigated the
communication willingness variable based on gender. They concluded that both are willing to use English,
but male learners utilize English more than female learners. It is often noticed that males are considered
more confident than females. The main reason for this difference can be the domination of society by
males. When women speak in public, they are frequently ignored. They also showed that female learners,
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different from male learners, are more inclined to participate in writing. They have the fear of negative
feedback from teachers as well as other communicants in the group, which creates a break in their self-
confidence. That is why they prefer writing more than speaking to avoid negative feedback (Arshad et al.,
2015). Maftoon and Sarem (2015), based on their inquiry on Iranian EFL learners, realized that females
scored higher on the communication willingness construct than male learners. Female language learners
are typically more expressive than male language learners. This means that they discuss more personal
matters, their issues, significant events, and even their upcoming ambitions. However, Valadi et al. (2015)
and Rizvi¢ and Bec¢irovi¢ (2017) observed no statistical gender differences in WTC. As for the year of
study, Rizvi¢ and Bec¢irovi¢ (2017) and Li and Li (2022) found that WTC in English increases with the
increase in education level.

2.4 Related Studies

WTC is a significant tool that can ease language learning. Therefore, lecturers’ aims while teaching a
language ought to be to enhance learners’ WTC (Rizvi¢ & Becéirovié, 2017). Communication willingness
has been tackled in many settings. Studies have investigated its level among EFL learners. Nevertheless,
other studies have probed into the factors that influence communication willingness among learners.
Rizvi¢ and Becéirovi¢ (2017) explored the Boshian Herzegovinian tertiary students' WTC. For that
purpose, they utilized a questionnaire that consisted of 20 items and seven sections, including meetings,
group discussion, public speaking, friends, acquaintances, and strangers. The sample consisted of 193
participants from three different universities. The findings showed that GPA and the kind of university
affected students” WTC, while nationality and the number of languages that participants knew did not
impact WTC. Algahtani (2015) also examined communication willingness among Saudi learners. He
revealed that students had a high amount of English communication willingness with other students in
their groups. He also revealed that motivation level and social and cultural factors influenced students’
WTC.

Aoyama and Takahashi (2020) examined the causes of the second WTC, with a particular focus on
acculturation, motivational types, and L2 self-confidence. The findings revealed that acculturation and L2
self-confidence highly significantly predict WTC, but L2 self-confidence could inconsistently mediate the
connection between WTC and acculturation. Zeng (2010) researched Chinese learners’ WTC and the
social and cultural factors that governed WTC in and outside class. The findings showed that Chinese
learners were generally WTC in English. The study also observed a substantial connection between
students’ WTC and perceived communication behaviours, but the connection between WTC and
international posture was found to be insignificant. As for the social and cultural factors, the study showed
that feedback seeking, face protection, and the Chinese value of quality talk influenced Chinese students’
WTC.

Choi (2014) investigated Iranian EFL learners’ WTC in the classroom, proposing an L2 WTC model
utilizing Structural Equation Modeling. She scrutinized the interconnection among WTC, communication
confidence, motivation, classroom environment, language achievement, and attitudes toward learning
English. She established a set of correlations, namely a strong direct correlation between classroom
environment and WTC, a direct correlation between communication confidence and WTC, an indirect
correlation between motivation and WTC via communication confidence, an indirect correlation between
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language proficiency and WTC via communication confidence, and a direct relationship between
classroom environment on the one hand and attitudes, motivation, and communication confidence on the
other.

It is evident from the extensive review of the above studies that the WTC construct has been investigated
in a large number of contexts, and these results have contributed to the literature on the topic. Nevertheless,
no studies have been conducted to report Kurdish university students’ WTC in English. That being so, the
current investigation is an endeavour to tackle the issue in question.

3. Methods
3.1 Design

A purely quantitative design was employed, which used an online questionnaire and statistical techniques
to collect and analyse the data to find out Kurdish university students’ WTC in English across the four
skills of the English language. The questionnaire asked participants about their gender and year of study
and contained several questions related to university students’ WTC in English.

3.2 Participants

Convenience sampling was utilised to select the participants. The sample of this investigation was 151
university learners from the first year to the fourth year from several diverse universities in Iragi Kurdistan,
including (University of Raparin, Soran University, University of Komar, University of Halabja, and Koya
University). A total of 151 students completed the survey. 77 (51%) of the respondents were female, and
74 (49%) were male. Students from different grade levels participated in the survey, the highest number
of which was the fourth-year students (n= 49, %= 32.5), and the lowest participation rate was obtained for
the first-year students (n= 15, %= 9.9).

Table 1: Distribution of the Participants Based on Gender and Study Year

Variables | Category N %

Gender F 77 |51
M 74 | 49

151 | 100

Year 1st-year 15 199

2nd-year 46 | 30.5
3rd-year 41 | 27.2
4th-year 49 | 325

151 | 100

To justify the adequacy of the sample size, an a priori power analysis was utilised with G-Power (Faul et
al., 2009) for a one-way ANOVA (fixed effects, omnibus). Assuming a medium effect size (f = 0.25), an
alpha level of 0.05, and a power of 0.80 across four groups (study years) (Cohen, 1988), the required
sample size was calculated to be 180. The sample size used in the current study was 151, which is slightly
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below this threshold. Nevertheless, the sample size is sufficient to detect medium-to-large effects,
especially in exploratory research on an under-investigated population.

3.3 Data Collection

To collect data for this study, MacIntyre et al.’s (2001) WTC survey was adapted. The survey consists of
three sections: 1. Demographic questions regarding the students, including gender and education level, 2.
General background questions about WTC in diverse communication situations and with various
interlocutors, in which students were to write the amount of time (in percentages) they would opt for
communication in each sort of situation employing a figure between 0 and 100, and 3. WTC in English
Scale. The first part includes gender and year of study, and the second section includes general background
questions, while the third section includes questions about students’ willingness on all four language
components (reading, writing, listening, and speaking) to determine the level of students' willingness
across all four skills. The researchers removed 7 items from the questionnaire because they were not
relevant to the research. The updated questionnaire includes 20 items: speaking (4 items), listening (4
items), reading (6 items), and writing (6 items). The questionnaire was distributed to the students in both
hard copies and electronic copies. The researchers created Google Forms for the universities that could
not have access to them easily. They were also with the students when filling in the survey and observed
them in case they did not understand the items.

3.4 Reliability and Validity

One of the important aspects of conducting any study is ensuring the reliability of its instrument. For
evaluating the instrument reliability of the quantitative method, Cronbach's alpha was used. The reason
behind using Cronbach’s alpha is that it is a statistical tool that helps assess whether a group of items
congruently measures the same construct or not. The scores for Cronbach's alpha occur between 0 to 1.

Table 2: Alpha scores for the overall scale and the subscales

Scale N of cases | N of items | Reliability score
Willingness to communicate in English 151 20 0.91
Willingness to speak 151 4 0.75
Willingness to read 151 6 0.79
Willingness to write 151 6 0.72
Willingness to listen 151 4 0.76

Another significant aspect of any research is the validation of its research instrument. For this purpose, the
validity of the instrument was ensured through face validity. That is, the questionnaire was sent to two
experts in the field and three fourth-year students to review the items. After two weeks, the experts made
very few changes including reducing the items, rephrasing two statements, and correcting some
inaccuracies. Also, the fourth-year students looked at the topics, they confirmed that they understood most
of the items and had no problems except for a few items that were not clear to them; the researchers edited
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these items to make them clear and easy for the participants. Hence, the researchers endeavoured to make
the amendments accordingly.

3.5 Analysing the Data

As our research was quantitative, the data were analysed by utilizing SPSS (Version 25). With the aid of
SPSS, it is possible to examine how different variables, such as gender and year of study, affect students’
WTC in English, while looking at descriptive data for each variable. In the questionnaire that was used to
investigate the WTC through four components of the English language, the answers for each item were
assessed from (Almost never willing= 1) to (Almost always willing= 5). To procedure the congruency of
the items in the questionnaire, we used Cronbach’s Alpha. To tackle the amount of WTC in English and
the ranking order of the components, descriptive statistics and a one-sample t-test were used. Additionally,
the variable was distributed over high, moderate, and low based on the following scoring: very low= 1 to
1.5, low= 1.6 to 2.5, moderate= 2.6 to 3.5, high= 3.6 to 4.5, very high= 4.6 to 5. More importantly, to show
the connection between gender and WTC, a t-test was utilized. Most importantly, we used one-way
ANOVA to investigate the impact of the year of study on WTC, whose results will be reported in the
coming chapter. Pearson correlation was also employed to demonstrate the correlation between WTC in
English and Kurdish.

3.6 Ethical Considerations

This study was carried out following ethical research guidelines to ensure the rights and privacy of all
participants. Prior to data collection, approval was gained from the Research Centre at the University of
Raparin. Participants were also clearly informed about the major objectives of the study and the voluntary
nature of their participation. Informed consent was gained from all participants orally, and no identifying
information was collected to preserve anonymity. The data were handled with strict confidentiality and
utilised solely for academic research purposes. More importantly, care was taken to avoid any form of
coercion or undue pressure during the recruitment process. The research adhered to the principles of
honesty and integrity throughout all stages of the study.

4. Results and Discussion
4.1 The results are first presented based on the questions addressed, and then will be discussed:

Research Question 1. What is the perceived level of willingness to communicate in English among Kurdish
tertiary students? To discuss this question, percentages and frequencies were utilized to answer the general
background question of the survey, as shown in Figure 2.
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To what degree are you willing to communicate in English?
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Willing half of the time

B Sometimes willing

® Almost never willing
40, (26.49%)
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Figure 2: Students’ Communication Willingness in English

This figure shows that the majority (40, 26.49%) of the students are usually WTC in English. However,
another majority (39, 25.82%) of EFL Kurdish students are sometimes WTC in English. It also appears
that (38, 25.16%) of EFL Kurdish students are WTC in English half of the time, and it seems that there
are (33, 21.85%) of participants who are almost always WTC in the English language. Finally, only (1,
0.66%) of EFL Kurdish students are almost never WTC in English.

Further analysis was made to ensure the amount of willingness shown by the participants. A t-test was
utilized to indicate if the calculated mean (CM= 3.27) was statistically different from the theoretical mean
set as (TM= 3). The results confirmed the hypothesis that the two means statistically significantly differed
at the p-value (p= 0.000). Since the calculated mean is higher than the theoretical mean
(CM=3.27>TM=3), this indicates a moderate level of students” WTC in English (CM= 3.27, see Data
analysis section above), consistent with the frequencies and percentages of the general background
question inquiring about students’ overall WTC in English.

Research Question 2: Which component of the willingness-to-communicate construct receives the highest
score, and which receives the lowest, on the scale? To understand which component scored the highest,
the researchers employed mean scores.

Table 3: The components of WTC in English

Descriptive Statistics

Variables M SD
Willingness to speak in English 3.35 0.88
Willingness to Read in English 3.15 0.88
Willingness to write in English 3.24 0.81
Willingness to listen in English 341 0.92
Willingness to communicate in English 3.27 0.76

Further analysis was made to deduce the results for the components. Table 3 above demonstrates the
components of the communication willingness construct in English, that is, the willingness to listen, read,
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write, and speak in English. The figures in Table 3 show the ranking order of the components. The findings
indicate that participants’ inclination to listen scored the highest (M= 3.41), followed by willingness to
speak (M= 3.35), and willingness to write (M= 3.24), while willingness to read (M= 3.15) recorded the
lowest mean score.

Research Question 3: 3. To what extent does students’ willingness to communicate in English vary across
different situations and with different types of interlocutors? To answer this question, the researchers used
means, as presented in Figure 3.

How willing are you to talk or give a speech in English?

70 64.3 64.97
602.............. 59.34 58.808
60 g e
_ 50 45.23
2 40
&
g 30
* 20
10
0
In a meeting? Ina small With an With a friend? With a stranger? Overall
group? acquaintance?

Figure 3: Students’ WTC in Different Communication Contexts and with Different Receivers

The figure illustrates the percentage mean of students” WTC in diverse communicative contexts and with
diverse receivers. The mean percentages indicate that the participants are more inclined to communicate
in a group that is small (PM= 64.30) than in a meeting (PM= 60.20). More importantly, they are more
WTC with friends (PM= 64.97) than strangers (PM= 45.23) and acquaintances (PM=59.34).

Research question 4: Can gender and year of study impact students’ communication willingness in
English? To discuss the question, a t-test was employed for gender, and ANOVA was utilized for the
impact of education level on WTC.
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Table 4: The effect of gender on learners” WTC in English

Independent Samples T-test
Variable | Gender | N M SD Df | Pvalue | 95% CI (Effect | T value
Size)
WTC Male 74 | 65.405 | 13.903 | 149 | 0.963 [-0.33, 0.31] 0.046
Female |77 |65.519 |16.450 | 149

In Table 5, the researchers showed the impact of gender on students” WTC in English. The findings reveal
no substantial differences between males and females in WTC since the mean for males is (M= 65.405,
SD= 13.90) and the mean for females is (M= 65.519, SD= 16.45), being quite similar at the P value (P=
0.963). The mean difference was negligible (M = -0.11, 95% CI [-5.02, 4.79]). Effect size estimates
(Cohen’s d = -0.007, 95% CI [-0.33, 0.31]) were minimal but not statistically meaningful, as their
confidence intervals all crossed zero. Thus, it is found that gender did not have any effect. To show the
impact of education level on WTC in English, one-way ANOVA was used.

Table 5: Variation of WTC According to Gender and Study Year

one-way ANOVA
Variable N M SD F P (Sig.) n?
Year- 1 15 69.866 | 13.60
Year-2 | 46 | 61.087 | 13.36 | 2406 0.070 047
Year- 3 41 68.780 | 17.41
Year- 4 49 65.449 | 14.64
Total 151 | 65.463 | 15.20

Table 6 reveals the impact of the educational level on students’ WTC in English. The highest mean score
was obtained for first-year students (M= 69.86), followed by third-year students (M= 68.78), fourth-year
students (M= 65.44), and second-year students (M=61.08). The P-value (Sig= 0.70) does not show
significant differences because it is higher than the significance level, Sig= 0.05, although it is close to it.
The effect size (n? = .047) indicates a very small effect, implying that approximately 4.7% of the variance
in willingness to communicate can be attributed to the academic year. As a result, the table shows us that
there is not much impact of the educational level on students” WTC in English. A follow-up analysis was
conducted to explore potential pairwise differences between the study years, as shown in Table 7.
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Table 6: Follow-up analysis to explore potential pairwise differences

Multiple Comparisons
Year at college | Year at college | Mean Std. Sig. 95% Confidence Interval
Difference Error Lower Upper
Bound Bound
First year Second year 8.77971 445872 | .204 -2.8070 20.3664
Third year 1.08618 452508 | .995 -10.6730 12.8453
Fourth year 4.41769 442503 | .751 -7.0815 15.9168
Second year First year -8.77971 4.45872 | .204 -20.3664 2.8070
Third year -7.69353 3.22076 | .084 -16.0632 6761
Fourth year -4.36202 3.07861 | .491 -12.3623 3.6382
Third year First year -1.08618 452508 | .995 -12.8453 10.6730
Second year 7.69353 3.22076 | .084 -.6761 16.0632
Fourth year 3.33151 3.17396 | .721 -4.9165 11.5796
Fourth year First year -4.41769 442503 | .751 -15.9168 7.0815
Second year 4.36202 3.07861 | .491 -3.6382 12.3623
Third year -3.33151 3.17396 | .721 -11.5796 4.9165

Typically, a one-way ANOVA demonstrated no statistically significant effect of the year of study variable
on students” WTC in English. However, a Tukey HSD post hoc test was carried out to explore potential
differences. The results revealed that none of the pairwise comparisons reached statistical significance (all
p > 0.05). However, a marginal difference was observed between second- and third-year students (p =
0.084). These results suggest that while mean differences exist, they are not strong enough to observe a
reliable difference across years.

Research Question 5: What relationship exists between willingness to communicate in the native language
and the target language? To answer this question, the researchers utilized the Pearson Correlation
Coefficient.

Table 7: The correlation between communication willingness in English and Kurdish

Variable WTC in English
WTC in Kurdish R -.041

Sig. (2-tailed) 0.619

N 151

The application of the Pearson correlation revealed no significant differences between students’
communication willingness in the native language (Kurdish) and the target language (English) because
the (p-value= 0.61) is greater than (o= 0.05). The effect size is very inefficient (r=-0.041).

4.2 Discussion

As an affective variable in second language communication and a dual variable of trait and state (Li & Li,
2022; Yashima, 2002), WTC has appeared as both a causal variable and a consequence variable. It has
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been noted that some students seek communication while others avoid communication. Some students
who are competent in linguistic knowledge are not prepared to use the second language, whereas others
with a low amount of linguistic knowledge use the L2 whenever and wherever possible (Macintyre et al.,
1998; Silva, 2019). There are numerous ways in which students differ in WTC, ranging from more
universal traits such as personality, gender, age, and nationality to more specialized ones such as GPA, the
institution students attend, their grade point average, and so on (Cao, 2014).

This paper investigated tertiary students’ WTC in the Kurdish context, which is under-investigated. It was
found that the majority of Kurdish students demonstrated a neutral amount of communication willingness
in English, which validates and corresponds to the general background question of the study, with the
majority of students being ‘usually’ and ‘sometimes’ WTC in English. This indicates that Kurdish
undergraduate students acknowledge the use of English as an L2 moderately. This result is unsurprising
and even expected, as several reasons could justify it. One of the most logical and plausible ones is that
English is a superior global language and the instrumental significance of the language may have enhanced
students” WTC (Qadir, 2021; Qadir & Omar, 2023; Qadir et al., 2023). Additionally, attitudes seem to
play an essential role in WTC in an L2 (Yashima, 2002). Kurdish students’ attitudes toward the English
language have been reported to be moderate in previous studies (Qadir & Omar, 2023; Qadir et al., 2023)
that co-occur with Kurdish students’ WTC in English. More importantly, based on a recent study
conducted in the Kurdish context (Hamasaid et al., 2021) and another in the Malaysian context (Saidi,
2018), students’ anxiety, reticence, and passivity in classrooms are considered hindrances to the WTC in
English, especially in Asian countries (Shao & Gao, 2016). This might influence the amount of willingness
shown by Kurdish students, being moderate rather than high. Yet, other most important reasons for the
WTC level may include the immediate learning environment (including teachers, peers, learning tasks,
and classrooms), classroom environment, and L2 language learner emotions (such as enjoyment, anxiety,
and boredom) (Choi, 2014; Li et al., 2022; MaclIntyre & Wang, 2021; Obaid et al., 2022; Osterman, 2014)
as well as learner’s grit (Wang et al., 2022). Our results contradict those revealed by Asmali et al. (2015)
in the Turkish context and Saidi (2018) in the Malaysian setting, who demonstrated a low amount of
communication willingness in English. However, our results are strikingly similar to a study conducted
among Iraqgi EFL students (Obaid et al., 2022).

The WTC variable was further analysed to understand Kurdish students’ WTC in English across the four
language skills, namely the willingness to listen, speak, read, and write. Although the means show quite
similar results, they suggest that students have more willingness to listen, followed by the willingness to
speak and write, and the willingness to read scored the lowest on the scale. One possible reason for the
increased amount of willingness to listen in English can be associated with the attitudes students generally
hold toward listening skills, that they believe the best way to improve L2 language learning is through
listening, and that listening skills can have multiple benefits for them. As for speaking, the learners’ self-
confidence is relevant here; increased learners’ self-confidence leads to increased willingness to speak (de
Saint Léger & Storch, 2009). However, the willingness to write and read was lower compared to the
willingness to listen and speak. One possible reason for the lower level of willingness on the writing
dimension scale might be due to the lack of or inappropriate teacher/peer feedback, a low level of L2
writing motivation, and negative attitudes towards writing (Rafiee & Abbasian-Naghneh, 2020).
Additionally, one reason for the lower level of willingness on the reading subscale might be associated
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with the L2 reading experience in the classroom, the immediate learning environment, the ideal L2 self,
and communication confidence (Khajavy & Ghonsooly, 2017). The skills willingness order in this study
roughly coincides with the Audio-Lingual Method, in which the order of acquisition of language skills is
thought to be organized in this way: Listening, speaking, reading, and writing (Larsen-Freeman &
Anderson, 2011).

Considering the communication context and the type of interlocutor as situational variables, the present
study revealed that students were more WTC in groups than in meetings and with friends than with
acquaintances and strangers. This result is supported by prior research that confirms the inconstancy of
WTC in English, that is, WTC rises and falls depending on the communication context and the type of
interlocutor (Asmal1 et al., 2015; Saidi, 2018; Silva, 2019). It has been shown that students have higher
WTC in their hometown than on their university grounds and with highly proficient lecturers and peers
than with low proficient ones (Saidi, 2018). Again, our results resonate with those revealed by Asmali et
al. (2015), who explained that the factor associated with communication willingness in groups and with
friends presumably relates to their feelings of security and comfort in groups and with friends.
Additionally, Silva (2019) noted that interlocutor familiarity and linguistic competence are important in
governing WTC in English. This result is significant because it considers the WTC construct as a dynamic
variable that fluctuates under diversified conditions due to a combination of linguistic, psychological,
physiological, and contextual factors (Cao, 2014; Saidi, 2018; Silva, 2019; Syed, 2016; Syed et al., 2022).

It was hypothesized, in this study, that females are WTC in English more than males because females are
better at language learning than males due to their brains, that is, in terms of how their brains process the
language. The results did not conform to our expectations. Unexpectedly, in this study, males and females
had quite a similar amount of communication willingness in English based on gender, congruent with
Rizvi¢ and Becéirovi¢ (2017) as well as Riasati (2018) and Valadi et al. (2015). Nevertheless, a few
previous studies have acknowledged the influence of gender and study level on communication level in
English (Li & Li, 2022; Maftoon & Sarem, 2015). It has been found that females tend to have a higher
amount of communication willingness in English because they are more expressive, speaking about
themselves and the problems they have, as well as the important events that happen in their lives (Maftoon
& Sarem, 2015). It has also been found that females are likely to have a higher amount of communication
willingness in form-focused tasks, while males are in meaning-focused activities. On another extreme,
Arshad et al. (2015) found that male students have more WTC. As for the educational (grade) level, our
results did not show any statistically significant differences across the different education levels. This is
inconsistent with previous research (Li & Li, 2022; Rizvi¢ & Bec¢irovi¢, 2017) that WTC in English
increases with the increase in the education level. These different results might reflect the different cultural
and educational contexts in which these studies have been carried out.

Lastly, the correlation between L1 communication willingness on L2 communication willingness was also
investigated. The findings did not show any significant differences. In other words, the amount of WTC
in the Kurdish language was not related to the amount of WTC in English. On a theoretical basis and based
on observation, a student's WTC in the native language should be correlated with the target language
WTC. However, this was not the case in this study, which might show the complex and dynamic features
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of the WTC variable. Additionally, and more importantly, WTC in an L2 can be affected by a variety of
antecedents that are different from the antecedents of WTC in an L1.

5. Conclusion, Recommendations, and Suggestions for Further Research

The current study documented Kurdish university students’ readiness to communicate in English; five
questions were raised. The researchers used Maclntyre et al.’s questionnaire (2001) about WTC across
four skills of language. Additionally, they used some general background questions that aimed at
confirming and validating the results obtained from the scale. As a result, the majority of Kurdish students
showed a moderate amount of communication willingness in English in the general closed-ended questions
and on the scale. Considering the components, the listening component scored the highest mean score,
while the reading component scored the lowest on the scale. Unexpected insights arose in this
investigation; males and females were equally WTC in English, while in most previous studies, otherwise,
results have been shown. Also, the year of study had no impact on communication willingness in English,
and no association was observed between communication willingness in Kurdish and English. As for the
communication context and the type of interlocutor, students showed WTC in small groups and with
friends.

The findings in the present study have several implications for language educators. First, since the levels
of WTC among the participants were moderate, educators should enhance students’ confidence and reduce
their anxiety, creating a supportive environment, and providing students with cognitive and affective
support. Second, the relatively high willingness to listen implies that teachers can use auditory-based
materials such as videos and podcasts to scaffold speaking activities. Additionally, teachers should
implement confidence-building tasks, e.g., scaffolded reading tasks, to improve students’ engagement with
writing and reading. In other words, teachers can design integrated tasks to strengthen the weaker skills.
Third, since students are generally more WTC with peers rather than strangers, teachers should encourage
them to work in small groups first and then expose them to large groups, e.g., give a presentation in front
of the class. Fourth, the lack of correlation between L1 WTC and L2 WTC suggests that teachers should
specifically design strategies for boosting L2 WTC. Finally, recognising situational variations in WTC
can help teachers create classroom activities and tasks that encourage communication in familiar contexts
before expanding to more unfamiliar contexts.

The present study made several invaluable contributions to WTC theory and methodology. First, it
extended and expanded the scope of WTC in English beyond spoken interaction, including reading,
writing, and listening components. Second, it confirmed the results of prior research that situational
variables such as the communication context and the type of interlocutor are significant determining
factors influencing L2 learners” WTC. Third, it revealed students’ WTC for the first time in a context that
is underexplored, taking into account participants from different universities located in different areas and
cities in Iragi Kurdistan.

However, the study is confined to several limitations. Firstly, it only adopted a quantitative approach using
self-reported data, which might cause social desirability bias; the use of a qualitative approach using
interviews or classroom observations, or a mixed-methods approach might have produced more conclusive
results. Secondly, in terms of sampling, the study used convenience sampling, which is not robust; other
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types of sampling can make results more reliable. Therefore, we suggest that future research focus on these
two limitations by using a mixed-methods approach and utilizing other types of sampling, such as stratified
or cluster sampling methods. The researchers also recommend expanding this study, not only in the
university setting but also in the high school context, to investigate high school students’ WTC, as it is a
significant variable of SLA. More importantly, the researchers recommend that future studies focus on the
factors that enhance or inhibit WTC among Kurdish students, such as social influences, cultural aspects,
the classroom environment, L2 learner characteristics, and teacher-student relationships. It is
recommended to investigate whether teacher-student relationships affect students’ WTC in English. This
will be an important subject, and we suggest that qualitative research be conducted on this issue. Most
importantly, it is recommended for future studies to consider longitudinal studies, comparable studies
across Middle Eastern contexts, or intervention studies to enhance the level of WTC in English. Finally,
this study was limited to university students and those who study in the English department. However,
non-major students’ willingness has not been addressed. The questions and items in the questionnaire are
specifically designed for the English department students.

Conflict of interest:

e There is no conflict of interest for this paper.
References

Algahtani, M. (2015). Saudi student’s willingness to communicate and success in learning English as a
foreign language. Journal of Language Teaching and Research, 6(6), 1195-1212. doi:
http://dx.doi.org/10.17507/jltr.0606.06

Aoyama, T., & Takahashi, T. (2020). International students willingness to communicate in English as a
second language: The effects of L2 self-confidence, acculturation, and motivational types.
Journal of International Students, 6(1), 703-723. https://doi.org/10.32674/jis.v10i3.730

Arshad, Z., Shabaz, M., & Bashabshesh, A. (2015). Willingness to communicate in English: A gender-
based study. International Journal of English and Education,4(4), 311-319.
https://doi.org/10.35974/acuity.v7i2.2800

Asmali, M., & Bilki, U., & Duban, C. A. (2015). A comparison of the Turkish and Romanian students’
willingness to communicate and its affecting factors in English. Journal of Language and
Linguistic Studies, 11(1), 59-74. https://www.jlIs.org/index.php/jlls/arti cle/view/301/211

Cao, Y. (2014). A sociocognitive perspective on second language classroom willingness to
communicate. Tesol Quarterly, 48(4), 789-814. https://doi.org/10.1002/tesq.155

Cohen, J. (1988). Statistical power analysis for the behavioral sciences (2nd ed.). Lawrence Erlbaum
Associates.

Crystal, D. (2012). English as a global language. Cambridge: Cambridge University Press.

de Saint Léger, D., & Storch, N. (2009). Learners’ perceptions and attitudes: Implications for willingness
to communicate in an L2 classroom. System, 37(2), 269-285.
https://doi.org/10.1016/j.system.2009.01.001

Faul, F., Erdfelder, E., Buchner, A., & Lang, A.-G. (2009). Statistical power analyses using G*Power
3.1: Tests for correlation and regression analyses. Behavior Research Methods, 41(4), 1149
1160. https://doi.org/10.3758/BRM.41.4.1149

105 IJSSES


http://dx.doi.org/10.17507/jltr.0606.06
https://doi.org/10.32674/jis.v10i3.730
https://doi.org/10.35974/acuity.v7i2.2800
https://doi.org/10.1002/tesq.155
https://doi.org/10.1016/j.system.2009.01.001
https://doi.org/10.3758/BRM.41.4.1149

International Journal of Social Sciences & Educational Studies
ISSN 2520-0968 (Online), ISSN 2409-1294 (Print), Month 2025, Vol.12, No.3

Hale, J. L., Householder, B. J., & Greene, K. L. (2002). The theory of reasoned action, in the persuasion
handbook: Developments in theory and practice. Thousand Oaks, CA: Sage.
https://doi.org/10.4135/9781412976046.n14

Hamasaid, H., Soleimani, H., & Hamamorad, A. (2021). Reticence and Willingness to Communicate to
Predict Daily Class Participation Among Iranian and Iragi-Kurdistan Kurdish EFL
Learners. Research in English Language Pedagogy, 9(1), 159-181.
https://doi.org/10.30486/relp.2021.1912818.1234

Jenkins, J. (2009). Global Englishes: A resource book for students. London: Routledge.

Kang, S. J. (2005). Dynamic emergence of situational willingness to communicate in a second language.
System, 33, 277-292. https://doi.org/10.1016/j.system.2004.10.004

Khajavy, G. H., & Ghonsooly, B. (2017). Predictors of willingness to read in English: Testing a model
based on possible selves and self-confidence. Journal of Multilingual and Multicultural
Development, 38(10), 871-885. https://doi.org/10.1080/01434632.2017. 1284853

Larsen-Freeman, D., & Anderson, M. (2011). Techniques and principles in language teaching. Oxford:
Oxford University Press.

Li, C., Dewaele, J.-M., Pawlak, M., & Kruk, M. (2022). Classroom environment and willingness to
communicate in English: The mediating role of emotions experienced by university students in
China. Language Teaching Research. https://doi.org/10.1177/13621688221111623

Li, Z., & Li, B. (2022). Individual Differences and Willingness to Communicate in Second Language:
The Role of Student Age, Gender and Socioeconomic Status. Language Teaching Research
Quarterly, 30, 18-31. https://doi.org/10.32038/1trq.2022.30.02

Maclntyre, P. D. (2007). Willingness to communicate in the second Language: Understanding the
decision to speak as a volitional process. The Modern Language Journal, 91.
https://www.academia.edu/4056470/

Maclntyre, P. D., & Charos, C. (1996). Personality, attitudes, and affect as predictors of second language
communication. Journal of Language and Social Psychology, 15, 3-26.

Maclntyre, P. D., Clément, R., & Donovan, L. A. (2002). Willingness to communicate in the L2 among
French immersion students. In second language research Forum, Toronto.

Macintyre, P. D., & Wang, L. (2021). Willingness to communicate in the L2 about meaningful photos:
Application of the pyramid model of WTC. Language Teaching Research.
https://doi.org/10.1177/13621688211004645

Macintyre, P. D., Baker, S. C, Clément, R., & Conrod, S. (1998). Conceptualizing willingness to
communicate in a L2: A situational model of L2 confidence and affiliation. Modern Language
Journal, 82(4), 545-562. https://doi.org/10.1111/j.1540-4781.1998.th05543.x

Maclintyre, P., Baker, S., Clément, R., & Conrod, S. (2001). Willingness to communicate, social support,
and language-learning orientations of immersion students. Studies in Second Language
Acquisition, 23(3), 369-388. https://doi.org/10.1017/S0272263101003035

Maftoon, P., & Sarem, S. N. (2015). Gender and willingness to communicate. Iranian Journal of
Language Issues,1(1). https://ijli.uoz.ac.ir/article_33145.html?lang=en

McCroskey, J. C., & Richmond, V. P. (1987). Willingness to communicate. In J. C. McCroskey & J. A.
Daly (Eds.), Personality and interpersonal communication (pp. 129-156). Newbury Park, CA:
Sage.

106 IJSSES


https://doi.org/10.4135/9781412976046.n14
https://doi.org/10.30486/relp.2021.1912818.1234
https://doi.org/10.1016/j.system.2004.10.004
https://doi.org/10.1080/01434632.2017.%201284853
https://doi.org/10.1177/13621688221111623
https://www.eurokd.com/doi/10.32038/ltrq.2022.30.02
https://doi.org/10.1177/13621688211004645
https://doi.org/10.1111/j.1540-4781.1998.tb05543.x
https://doi.org/10.1017/S0272263101003035

International Journal of Social Sciences & Educational Studies
ISSN 2520-0968 (Online), ISSN 2409-1294 (Print), Month 2025, Vol.12, No.3

Obaid, A. A., Zeraat Pishe, M., & Faravani, A. (2022). On the interrelationships between Iragi EFL
learners’ classroom environment, foreign language classroom anxiety, and willingness to
communicate: A SEM approach. English Language Teaching Educational Journal, 5(2), 143-
156. http://journal2.uad.ac.id/index.php/eltej/article/ view/2806

Osterman, G. L. (2014). Experiences of Japanese university students’ willingness to speak English in
class: A multiple case study. SAGE Open, 4(3), 2158244014543779.

Qadir, S. M. (2021). The effect of anxiolytic strategies on writing apprehension and writing performance
[Unpublished doctoral thesis]. Nicosia: Near East University.
http://docs.neu.edu.tr/library/8896526240.pdf

Qadir, S. M., & Omar, R. M. (2023). Attitudes of Kurdish university students towards the English
language, English language education policies, and English language learning
purposes. Humanities Journal of University of Zakho, 11(4), 938-950.
https://doi.org/10.26436/hjuoz.2023.11.4.1207

Qadir, S. M., Bayz, S. H., & Husen, S. (2023). “What Reference Accent should we Adopt?” University
Students’ and Teachers’ Preferences for and Attitudes Toward English Reference Accents.
International Journal of Social Sciences and Educational Studies, 10(4).
https://doi.org/10.23918/ijsses.v10i4p25

Rafiee, M., & Abbasian-Naghneh, S. (2020). Willingness to write (WTW): Development of a model in
EFL writing classrooms. Cogent Education, 7(1), 1847710.https://doi.org/10
.1080/2331186X.2020.1847710

Riasati, M. J. (2018). Willingness to speak English among foreign language learners: A causal model.
Cogent Education, 5(1). https://doi.org/10.1080/2331186X.2018.1455332

Rizvi¢, E., & Beccéirovié, S. (2017). Willingness to communicate in English as a foreign language in
Bosnian-Herzegovinian EFL context. European Researcher, 8(3). 224-235.
https://doi.org/10.13187/er.2017.3.224%20

Saidi, S. B. (2018). Willingness to communicate in English among Malaysian undergraduates: An
identity-based motivation perspective [Unpublished Doctoral dissertation]. York: University
of York. https://etheses.whiterose.ac.uk/22546/

Shao, Q., & Gao, X. A. (2016). Reticence and willingness to communicate (WTC) of East Asian
language learners. System, 63, 115-120. https://doi.org/10.1016/].system.2016.1 0.001

Silva, M. M. C. R. D. (2019). Willingness to communicate: The desire to speak in the English
classroom [Unpublished Doctoral Dissertation]. Lisbon: Universidade NOVA de Lisboa.

Syed, H. A. S. (2016). Dynamics of variables underlying willingness to communicate (WTC) in English
(L2): A case study of postgraduate business students at a 283 university classroom in Sukkur,
Pakistan [Unpublished Doctoral Dissertation]. York: University of York.

Syed, H., Memon, S., Chachar, Z. A., Zameer, S., & Shah, T. (2022). Willingness to communicate in a
second language and the promise of complex dynamic systems theory: A narrative review.
Research in Education, 113(1), 41-58. https://doi.org/10.1177/00345237211031261

Valadi, A., Rezaee, A., & Baharvand, P. K. (2015). The relationship between language learners’
willingness to communicate and their oral language proficiency with regard to gender
differences: Gender and willingness to communicate. International Journal of Applied
Linguistics & English Literature, 4(5), 147-153. https://doi.org/10.7575/aiac.ijalel.v.4n.5p.147

107 IJSSES


http://docs.neu.edu.tr/library/8896526240.pdf
https://doi.org/10.26436/hjuoz.2023.11.4.1207
https://doi.org/10.23918/ijsses.v10i4p25
https://doi.org/10%20.1080/2331186X.2020.1847710
https://doi.org/10%20.1080/2331186X.2020.1847710
https://doi.org/10.1080/2331186X.2018.1455332%20‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬‬
https://www.researchgate.net/publication/320548454_Willingness_to_Communicate_in_English_as_a_Foreign_Language_in_Bosnian-Herzegovinian_EFL_Context
https://doi.org/10.1016/j.system.2016.1%200.001
https://doi.org/10.1177/00345237211031261
https://doi.org/10.7575/aiac.ijalel.v.4n.5p.147

International Journal of Social Sciences & Educational Studies
ISSN 2520-0968 (Online), ISSN 2409-1294 (Print), Month 2025, Vol.12, No.3

Wang, M., Wang, H., & Shi, Y. (2022). The role of English as a foreign language learners’ grit and
foreign language anxiety in their willingness to communicate: Theoretical

perspectives. Frontiers in Psychology, 13, 1002562. https://doi.org/10.3389/fpsyg.20
22.1002562

Yashima, T. (2002). Willingness to communicate in a second language: The Japanese EFL context. The
Modern Language Journal, 86(1), 54-66. https://doi.org/10.1111/1540-4781.00136

Zeng, M. (2010). Chinese students' willingness to communicate in English in Canada [Unpublished
Doctoral Dissertation]. Windsor: University of Windsor. https://scholar.uwindsor.ca/etd/7966/

108 IJSSES


https://doi.org/10.3389/fpsyg.20%2022.1002562
https://doi.org/10.3389/fpsyg.20%2022.1002562
https://doi.org/10.1111/1540-4781.00136

